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Abstract: This research aims to present practical pedagogical strategies for using AI 
language learning tools that are free or have free versions (e.g., Speechace, Diffit, Newsela) and 
ChatGPT for both EFL and ESP learning, focusing on improving students’ receptive and 
productive language skills. The benefits of these AI tools are illustrated with examples from the 
author's teaching practice. The practical suggestions for EFL and ESP teaching and learning with 
AI are examined through the theoretical framework of AI-Enhanced Adaptive Language 
Teaching, an integral component of transformative and innovative pedagogy in (higher) 
education. This framework empowers language learners to find their paths toward successful 
lifelong learning in ever-evolving technological contexts. A study was conducted with a research 
group of adult students who are current or future security professionals. Its results demonstrate 
AI tools' statistically significant positive impact on students’ language learning, particularly 
writing, speaking, and reading skills. The primary method employed in EFL and ESP learning with 
AI is Task-Based Language Learning, in which students are assigned specific tasks (e.g., writing 
an email or essay, using new terms in context) and use AI language tools with multimedia 
interfaces to receive immediate feedback and improve their skills without the pressure of teacher 
supervision. This method allows for analysis and reflection on the language used during task 
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completion, which is especially valuable for adult learners. The study results can inform English 
language educators seeking to integrate modern AI technologies into their classrooms. 

Keywords:AI learning tools, ChatGPT, EFL/ESP language learning/teaching, Task-based 
Language Learning  

 

Introduction 

2025 is the fourth year after introducing the ChatGPT AI chatbot in all spheres, including 
language learning. It is the tip of the iceberg of Artificial Intelligence (AI) tools and technologies 
in language education that have been gaining considerable speed and attention in recent years. 
From UNESCO’s Global Conference on AI in 2019 (UNESCO, 2023) to the Microsoft Community 
Conference in May 2024, and the release of the Chinese-made artificial intelligence model 
DeepSeek on 20 January 2025, AI is in the focus not only of IT engineers but also of policy and 
business decision-makers, and all professionals and researchers, including linguists, language 
methodologists, and practitioners. Companies and organisations developing AI claim their 
“mission is to ensure that artificial general intelligence benefits all humanity” (OpenAI, 2025). In 
addition, “It is evident that the future of workplace collaboration and productivity is being 
reshaped by the integration of AI and user-centric design. The Microsoft 365 […] set the stage for 
a new era of intelligent and seamless work experiences” (Glenn, 2024).  

AI has been utilised for various purposes and in various spheres of human activities for more 
than 20 years, including foreign language learning. Technology was introduced into the process 
of foreign language learning with the initiation of Computer-assisted language learning (CALL) 
back in the 1960s, and CALL software has been constantly improved through the decades to 
blended (hybrid) learning, and currently to virtual reality environments, chatbots, and other types 
of adaptive learning systems/software. The goal has always been to design student-centered, 
interactive, and personalised learning materials that enable students to study independently and 
to facilitate the process of mastering fluency in a foreign language.  

Despite the increasing number of research and publications on AI and its impact on 
education in general and language learning in particular, there is still a gap between the 
theoretical analyses and practical and thorough evaluations of AI-based language learning tools, 
their educational impact, and learners' and teachers’ perspectives.  

Research Problem 

A survey, conducted by the British Council in 2023 with 1348 teachers from 118 countries 
and territories on the topic of Artificial intelligence and English language teaching: Preparing for 
the future (Edmett et al., 2023) examines the degree of integration of AI in the English language 
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classroom by identifying the AI-powered tools used by the English language teachers (Figure 1) 
and the tasks teachers use AI tools for (Figure 2). 

Figure 1 

Teacher survey results: AI-powered tools teachers use 

 

Source: Edmett et al. (2023, p. 24). 

Figure 2  

Teacher survey results: The tasks teachers use AI tools for 

Source: Edmett et al. (2023, p. 25). 
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Surprisingly or not, almost ¼ of the English language teachers have not yet used any AI tools, 
and 18% do not use them to facilitate their teaching. On the positive side, 57% utilise AI tools to 
create materials, 43% create lesson plans, and more than half (53%) of English language teachers 
use AI to help learners practice English. The key conclusion is that “while AI is seen as a promising 
tool in ELT, there is a strong consensus that it should complement rather than replace human-led 
teaching and learning”, that teachers have not received enough AI-specific training (Edmett et al., 
2023, p. 36), and that they need more training and practical advice for the effective application of 
AI language tools and ChatGPT in their classrooms (Koraishi, 2023).  

Teachers who remain hesitant about adopting the latest technological advancements 
require guidance and support from colleagues who have already gained experience and 
successfully integrated AI tools in their classrooms. Therefore, this research problem is particularly 
relevant for this group of teachers, as it aims to provide them with valuable insights and practical 
strategies for incorporating AI into their classrooms. 

Research Focus 

The author of this study is an ardent advocate of AI tools, recognising that contemporary 
students increasingly favour modern technology as an integral part of their learning process. 
Teachers must adapt to these evolving trends to maintain their role as respected authorities and 
positive role models in the classroom. Consequently, this study will examine the benefits of 
various AI language tools, including ChatGPT, in fostering students' independent learning. It will 
also advise teachers with practical tips on utilising these tools to develop customised general and 
specialised English learning materials tailored to students' specific needs. 

Research Aim and Research Questions 

The aim of this research is practical: to present some AI language learning tools (e.g., 
Speechace, Cambridge Write and Improve, Diffit, Newsela) and ChatGPT used by the author in 
her teaching practice for both EFL and ESP learning so that less experienced teachers receive 
some tips and guidance. The class and lesson organisation when using ChatGPT for language 
learning is based on the author’s experience. 

This article will answer the following research questions (RQ):  

1) What AI tools, which are free or have free versions, can be used in the English language 
classroom to develop and master students’ writing, speaking, and reading skills? 

2) How can ChatGPT improve students’ writing and speaking skills? 
3) How can ChatGPT and Diffit be utilised for designing learning EFL and ESP materials 

by English teachers? What algorithm can teachers follow in this process? 
4) What are the benefits of integrating AI language learning tools for students and 

teachers? 
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Literature Review 

Integrating new technologies into foreign language learning has been a central topic in 
numerous academic studies and publications since the widespread adoption of computers and 
the Internet. Following extensive research on digitalisation, e-learning, and the transition from 
traditional to virtual classrooms, particularly accelerated by the COVID-19 pandemic, recent years 
have seen a shift in focus toward examining, endorsing, or challenging the transformative impact 
of artificial intelligence. Of all available online publications that deal with AI, 40 have been 
selected for this study—they are published in the period 2020-2025 and focus on AI-based 
language learning. These publications can be grouped thematically into two main divisions: 
theoretical and practical, with several subgroups within those two groups to summarise the topics 
that they analyse. Some articles fall into more than one category since they deal with multiple 
topics (e.g., Alshumaimeri & Alshememry, 2024; Boeru, 2024). 

Table 1 

An overview of the researched articles on AI-based language learning is grouped thematically. 

Theoretical Practical 

Article Topic Article Topic 

Guan et al. (2020) 

Koç and Savaş (2024) 

Woo and Choi (2021) 

Technical aspects of AI Bashori et al. (2022) 

Chung and Bong (2022) 

Qiao and Zhao (2023) 

Shazly (2021) 

AI in developing 
speaking 

Almehmadi, 2024 

Klimova et al., 2023 

Langly, 2023 

Pérez, Daradoumis & 
Puig, 2020 

Tahiru, 2021 

Tobing et al., 2023 

Zhang, 2022 

Review of literature on 
AI technologies 

Alshumaimeri & 
Alshememry, 2024 

Barrot, 2023 

Robillos & Bustos, 2023 

AI in developing writing 

Tai & Chen, 2022 AI in developing 
listening 

Alshumaimeri & 
Alshememry, 2024 

Advantages and 
limitations of AI tools 

Ridwan, Sumarta, & 
Firmansyah, 2024 

AI in developing 
grammar 
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Dhanapal et al., 2024 

Rebolledo Font De La 
Vall & Araya, 2023 

Strielkowski et al., 2025 

Wu et al., 2024 

Aliyeva, 2023 

Almehmadi, 2024  

Alshumaimeri & 
Alshememry, 2024 

Boeru, 2024 

Chen, 2024 

Demianenko & Moroz, 
2024 

Edmett et al., 2023 

Qiao & Zhao, 2023 

Schmidt & Strasser, 
2022 

Șișianu & Pușcașu 2024 

Son, Ružić & Philpott, 
2023 

Strielkowski et al., 2025 

Woo & Choi, 2021 

AI role in language 
teaching 

Al-Obaydi, Pikhart & 
Klimova, 2023 

Boeru, 2024 

Çobanoğullari & 
Özbek, 2025 

Kohnke, Moorhouse & 
Zou, 2023 

Koraishi, 2023 

Kovačević, 2023 

Kasneci et al., 2023 

Tlili et al., 2023 

Żammit, 2024 

ChatGPT 

Chen, 2024 

Edmett et al., 2023 

Yao et al., 2024 

Zhang, 2022 

ELT professional 
development 

Source: Author's elaboration. 

The most significant number of the selected for this research theoretical articles disclose the 
AI role in language teaching (e.g. Aliyeva 2023, Schmidt & Strasser, 2022), followed by articles by 
scholars who provide systematic reviews of literature on AI technologies, tools, and applications 
in education (e.g. Pérez et al., 2020; Tahiru, 2021) and their role in language teaching and learning 
(Alshumaimeri & Alshememry, 2024; Son et al., 2023), including their potential applications in 
English as a Foreign Language (EFL) instruction (e.g. Almehmadi, 2024). Research conducted by 
IT specialists primarily emphasises the technical aspects of AI-driven learning tools (e.g., Woo & 
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Choi, 2021), while some articles examine the advantages and limitations of AI-driven language 
learning tools (e.g., Strielkowski et al., 2025). It is worth mentioning that some research deals with 
the problem of ELT teachers’ professional development (e.g., Edmett et al., 2023). 

Some studies are conducted by practitioners—educators who engage in experimental 
practices, document their observations, and disseminate their findings to promote practical 
recommendations. Practical research focuses on assessing the effectiveness of AI-based 
instruction in enhancing specific language skills—such as listening, speaking, writing, or 
grammar—within particular linguistic contexts (e.g., Chinese, Thai, or Ukrainian) (Aliyeva, 2023; 
Robillos & Bustos, 2023; Tai & Chen, 2022; Qiao & Zhao, 2023). Chen (2024) underlines that “The 
synergy of AI with language learning is posited as a paradigm shift, offering new perspectives and 
approaches in the educational sphere”, and Schmidt and Strasser (2022) make (utopian) 
predictions of what the AI-enhanced FL classroom will look like in 2040.  

Significant attention has been given to the potential benefits of ChatGPT—a generative 
artificial intelligence tool developed by OpenAI on November 30, 2022—within the field of 
education, particularly in language teaching and learning. Some scholars adopt a cautious 
perspective, highlighting ChatGPT's challenges for students and educators (Tlili et al., 2023). A 
proposed solution involves equipping teachers and learners with the necessary competencies 
and digital literacies to understand AI systems' capabilities and inherent limitations (Kasneci et al., 
2023). Other researchers maintain a neutral stance, suggesting a ChatGPT usage scale to help 
foreign language learners assess the role of AI chatbots in language acquisition (Çobanoğullari 
& Özbek, 2025). Some studies engage in critical discussions on the drawbacks of ChatGPT 
(Kohnke et al., 2023), while others provide empirical evidence suggesting that “the use of 
ChatGPT, if repeated, could provide an experience that may contribute to learning, particularly in 
terms of motivation and engagement” (Al-Obaydi et al., 2023).  

 This article contributes to the body of practice-oriented research by examining how AI-
driven tools can facilitate individualised and adaptive language learning environments and the 
evolving role of language educators in this process. The critically analysed articles from Table 1 
lack examples of tasks that language teachers can assign to language learners in a real classroom. 
The current research builds on the theoretical foundations of technological applications for 
language learning, but diverges from the existing research with its practically-oriented focus: it 
presents a sample English for Specific Purposes (ESP) lesson designed using an AI language 
platform, along with algorithms of lessons with ChatGPT, highlighting their benefits for both 
students and teachers. Additionally, various types and examples of student tasks are introduced 
to assist language instructors in navigating the extensive and often technical body of information 
on AI, much of which is primarily intended for IT specialists or academic theoreticians rather than 
language practitioners.  
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Materials and Methods 

The AI-based integration leveraged the utilisation of ChatGPT, Diffit (https://web.diffit.me), 
Speechace (www.speechace.com), Cambridge Write & Improve (https://writeandimprove.com), 
and Newsela (https://newsela.com) learning tools and platforms that incorporate natural 
language processing technology, interactive exercises, personalised feedback, and speech 
recognition technology in the EFL and ESP classes under the teacher’s supervision. Following the 
lessons incorporating each language learning tool, informal oral interviews were conducted with 
students to evaluate their perceptions and responses regarding the effectiveness of these AI-
based tools in enhancing their language proficiency and skills. No formal written feedback was 
requested; spontaneous responses were collected for research purposes.  

From a theoretical standpoint, the practical recommendations for integrating AI into EFL 
and ESP teaching and learning can be situated within the framework of AI-Enhanced Adaptive 
Language Learning (Chen, 2024; Strielkowski et al., 2025; Qiao & Zhao, 2023), which constitutes 
a fundamental component of transformative and innovative pedagogy in higher education 
(Schmidt & Strasser, 2022). As highlighted in a recent study, “The arrival of AI in education marks 
a revolutionary shift, starting an era where personalised, adaptive learning becomes a reality” 
(Strielkowski et al., 2025). A key feature of AI-adaptive language learning is its capacity for flexible 
content delivery, wherein the system dynamically adjusts the complexity and format of 
instructional materials based on the learner’s real-time performance. This adaptive approach 
ensures that students are continuously challenged without becoming overwhelmed, optimising 
their learning progress (Chen, 2024). 

Figure 3 presents the framework for modern adaptive learning. It incorporates e-learning 
tools and technologies that ensure a personalised learning experience, increasing student 
motivation. Additionally, the framework envisions strategies to boost knowledge retention, 
helping to enhance learner motivation by demonstrating how technology could enhance 
educational experiences beyond traditional teaching methods. Another crucial element shown in 
the figure is using digital feedback systems designed to enrich the learning experience. There is 
evidence that technology-enhanced language learning has become more dynamic, assistive, and 
adaptive, providing flexibility, convenience, and choice (Almehmadi, 2024). This new trend in 
language learning is the result of adaptive learning technology, which “has revolutionised the way 
people study languages. Collaboration, continuous learning, and adaptability are the pillars of 
adaptive learning technology, and they are key to unlocking the full potential of language 
acquisition” (Langly, 2023).  
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Figure 3  

Modern adaptive learning frameworks include personal computing, mobile computing, and 
spatial computing.  

 

Source: Strielkowski et.al, 2025.  

The main method that is applied in the process of EFL and ESP learning with AI is Task-based 
Language Learning (TBLL) (Edmett et al., 2023; Robillos & Bustos, 2023; Yao et al., 2024;) when 
students are assigned a specific task (e.g. write an email/an essay; use the new terms in a context; 
state their opinion on a certain topic), and instead of working in pairs/teams, they use AI language 
tools with their multimedia interface to receive immediate feedback and improve their skills 
without the stress of the teacher's supervision. TBLL “holds a paramount position in language 
education, with its core principle centered around completing meaningful tasks using authentic 
language” (Yao et al., 2024). In 1996, Willis (Willis, 1996) offered a process-oriented view of tasks 
in TBLL, where learners first engaged in a task and then analysed and reflected on the language 
used during the task performance. This reflective phase is important for noticing gaps in language 
abilities and the desired new level of language proficiency. When planning a lesson using an AI-
powered tool, teachers should consider, plan, and introduce this reflective phase so that their 
students' creative and critical thinking skills are strengthened, and their language skills are 
improved. 
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Sample and Participants 

The present study was conducted in January-December 2024. It involved a mix of 
intermediate-level adult students from Rakovski National Defence College in Bulgaria who were 
in five groups (approximately 60 altogether). The sample included both male (85%) and female 
(15%) participants. Three of the groups were with 30 trainees from the defence system enrolled 
in one of the postgraduate 120-hour intensive language qualification courses for the refreshment 
of language skills; one group was of six MSc students who have 60 classes of specialised Military 
English; and one group comprised 20 civilian BA 1st year part-time students who have 30 classes 
of General English per semester. Thus, a greater age (19 to 45) and educational background (high 
school to Master degree level) representativeness of the study was achieved. Support services – 
language labs and access to digital learning platforms – were provided to all the researched 
students to facilitate language learning and to contribute to the overall learning experience. The 
students’ attitudes and responses toward the effectiveness of the AI-based tools in language 
learning were assessed by the author of this article, who has 30 years of teaching experience. 

Instruments and Procedures 

Several AI-based tools were introduced to the students, and activities were conducted in the 
English language classroom. 

Integrating AI for Developing Students’ Writing Skills 

A free online tool designed by the University of Cambridge to help learners improve their 
English writing is Write & Improve (https://writeandimprove.com). It can be used by teachers to 
enrich their stock of writing topics, which can be assigned to students, but it is more useful for 
students who can work independently without the pressure of their teacher’s corrections and 
remarks on their weak points. Students can choose from numerous tasks that are designed to 
meet the requirements of the Common European Framework of Reference for Languages (CEFR). 
When they submit their writing on the platform, they get a result from the tool ranging from A1 to 
C2 from the CEFR, alongside automatic feedback on the points their writing needs improvement. 
After resubmitting the text with the suggested changes, students can track their progress. At the 
same time, they can think critically about the suggested improvements. Thus, this tool replaces 
the role of the teacher in correcting, assessing, and providing written feedback to their students. 
Figure 4 exemplifies a real task done by a student in class and corrected automatically. 
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Figure 4  

Write & Improve task layout 

Source: Author's elaboration. 

The second research question (RQ 2) is how ChatGPT can improve students’ writing and 
speaking skills. 

ChatGPT can improve writing when students reflect on their written text and learn from their 
mistakes. ChatGPT can perform the role of the teacher so that students practice while working 
without direct teacher supervision. The following sequencing has been proven in a real classroom 
environment to be useful: 

1/ The teacher gives the topic, e.g., My Last Christmas Holiday; 

2/ Students write a Word file on a PC; 

3/ Students transfer the text to ChatGPT. The prompt is for the text to be corrected and 
edited for intermediate or upper intermediate level, depending on the students’ level. 

4/ ChatGPT generates the edited and improved version; 

5/ Students compare their version with ChatGPT’s version and take notes on the differences. 

If following the above steps and using ChatGPT as a ‘co-teacher’ rather than trying to cheat 
or becoming dependent on ChatGPT, students analyse their mistakes, try to improve, and 
prepare for the real world by using AI to correct and support them.  Thus, the important step from 
the technology-enhanced TBLL method is followed – the post-task reflective phase, during which 
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students are supported in activities like tapping into their prior knowledge and identifying and 
correcting their writing mistakes and errors. 

Figure 5 presents two writing tasks done by students in the researched groups and 
corrected by ChatGPT. The two students mark in red what they have learned from the corrections 
done by ChatGPT. 

Figure 5 

ChatGPT improved sample writing tasks 1 and 2. 

 

Source: Author's elaboration. 
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Improving Speaking with AI Language Tools 

Speechace is a speech recognition technology that allows fluency and pronunciation 
assessment, with free and paid versions. This technology “provides immediate pinpointed 
feedback on mistakes. This helps motivate and engage the learner to listen, see mistakes, and 
then try again” (www.speechace.com). Practice in class has shown that even adult learners enjoy 
improving their pronunciation on word, sentence, and paragraph levels by repeating and seeing 
the improvement in percentage. This tool is one of the best examples of personalised language 
learning with AI. Figure 6 illustrates the front page of the Speechace technology with its main 
functions. 

Figure 6 

Layout and main functions of Speechace speech recognition technology.  

Source: www.speechace.com. 

ChatGPT can also be used to improve students’ speaking skills by taking the role of an 
advisor and facilitator because of its capability to generate ongoing conversations that lead to 
follow-up questions. For example, suppose a student wants to feel more confident and prepared 
to speak on a certain topic, to prepare for a discussion or an argument. In that case, they can ask: 
“I want to prepare for speaking on the hot world political issues. Can you tell me the 10 important 
terms to use when discussing this topic?”. ChatGPT provides instant assistance, generates an 
answer, and guides the student. The next possible question by the student could be, “Can you 
give me three questions on the hot world political issues that I may be asked to discuss and the 
answers to those questions?”. Learners can ask questions in their mother tongue, too. Figure 7 
illustrates the simulated interaction between a student and ChatGPT. 
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Figure 7 

ChatGPT responds to students’ questions 

Source: Author's elaboration. 

Some teachers might put forward ethical considerations and argue that this approach does 
not assist students but teaches them how to cheat on the exam. Concerns have been expressed 
that learners might become overly dependent on ChatGPT, as the ease of generating information 
could hinder their critical thinking and problem-solving abilities.  ChatGPT may encourage 
passivity, reducing learners' motivation to conduct independent research and develop their 
conclusions or solutions because it provides quick and simplified answers (Kasneci et al., 2023). 
In our view, the first step when assigning a task to students is to explain that ChatGPT and other 
AI tools can and should be used as assistants in their English language studies, not as a tool for 
cheating and outsmarting the teacher. As a professor says, “We should teach students to use them 
[AI tools] ethically and productively” (Villasenor, 2023). 

Developing Students’ Reading Skills with AI 

Newsela is “an Instructional Content Platform that supercharges reading engagement and 
learning in every subject” (https://newsela.com). It is a free repository of high-quality nonfiction 
articles for students, sourced from a diverse range of reputable outlets, as Newsela compiles news 
articles from multiple trusted sources. Although it is designed to meet the curricula of US schools, 
it can be used by EFL teachers around the globe to expand their students’ reading skills and 
vocabulary. Teachers can choose from articles on various current topics and have AI-generated 
suggestions for lesson content. There are before-reading activities, followed by after-reading 
comprehension, multiple-choice and open-ended questions. The teacher can print articles and 
work with the handouts in class or have students read them online, where they can annotate. 
Teachers can also assign built-in comprehension quizzes or writing assignments. Newsela articles 
include the following AI-generated supports for teachers: Main idea and key themes; Key terms 
and definitions; Before reading activities; Discussion questions; Additional write prompt 
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suggestions. Students can use this platform autonomously to immerse themselves in engaging 
content and amplify their vocabulary while perfecting their reading skills.  

The students from the researched group have been assigned a lesson on a political, 
scientific, or environmental topic (e.g., Women in Politics or World War Technologies) and had to 
perform the following tasks:  

- Pre-reading activities: learn the key terms from the text; answer questions that lead them 
into the topic; 

- Post-reading activities: formulate the main idea or select the option with the article’s central 
idea; reading comprehension with 4 multiple-choice and one or more open-ended 
questions; engage in discussion questions; write prompt which means that they choose a 
person, event, or idea from the text and explain what the text reveals about the chosen topic.  

Depending on the number of classes students of different categories have, they can be 
assigned only one lesson to get familiarised with the platform and then work independently on 
the various topics, or more online or face-to-face classes. This platform is perfect for preparing 
military trainees for the special exam they have to pass to be evaluated for the level of their English 
language proficiency called STANAG 6001 (BILC, 2025) in which the reading part comprises 
multiple-choice reading comprehension questions, the majority of which are related to 
determining the main idea of the text. 

Designing Learning Materials with ChatGPT and Diffit 

This part of the article answers the third research question (RQ 3) and presents the benefits 
of AI tools for teachers. Controversial views are argued, and ongoing debates are related to 
utilizing ChatGPT in the (higher) educational environment. Supporters underline that “ChatGPT 
can be used as an effective and time-saving tool for various aspects of preparation and 
implementation of teaching units and evaluation of students’ written assignments” (Kovačević, 
2023).  A student learning a foreign language using ChatGPT can receive personalised support, 
guide themselves, access information from many open sources, and perform self-assessments 
related to their language learning process (Çobanoğullari & Özbek, 2025). The opponents state 
that “this technology lacks reflective thinking or revealing emotions” (Tlili et al., 2023).  

In our view, it is becoming an inseparable ingredient of the learning process, and teachers 
should take advantage of the benefits it entails, i.e., interactive learning environment, students’ 
self-directed learning, advancing cognitive competence among students and many more 
(Kohnke et al., 2023).  

The easiest way to support teachers in designing personalised ESP learning materials to the 
student's needs ESP learning materials is to follow the algorithm, which has been trialed with 
several different student groups of learners. Table 2 presents the steps, the activities in each step, 
and the reason for the activity. 
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Table 2 

An algorithm for designing learning materials with ChatGPT 

 
Source: Author’s elaboration. 
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What should be kept in mind is that all the suggestions made by ChatGPT have to be 
carefully checked before the handout is distributed to the students, as the AI often makes 
mistakes and is not fully reliable. Still, ChatGPT helps teachers save time while preparing learning 
materials that best suit their students’ language level and ESP needs. 

Generating Lessons with Diffit 

Diffit is another tool that “allows teachers to generate, adapt, and customise learning 
resources” (https://web.diffit.me) even with its free version. Teachers choose students’ grade level 
and then, depending on their students’ needs, they can have a generated reading text by just 
providing the topic or the title, e.g., Military training in the USA, or by providing an article or a link 
to a video. The tool generates a text, a summary of the text, key vocabulary words, multiple-choice 
comprehension questions, and short-answer questions, all of which can be edited by the teacher. 
The generated set includes a teacher lesson plan with teaching guidelines to facilitate the 
teacher’s work and ensure effective lesson planning. The generated materials can be saved in the 
teacher’s account and revisited with the next group of students. Figure 8 presents the layout of 
the generated Reading text. 

Figure 8  

Layout of a generated reading text by Diffit 

 

Source: Author’s elaboration. 

The next step for the teacher is to choose a template from the existing template library for 
the reading, vocabulary, and writing activities. Some short videos by teachers explain how the 
tool functions and its benefits, e.g., What is Diffit? - YouTube. More lesson plans can be accessed 
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in Boeru’s article (Boeru, 2024). This tool helps both teachers and students: teachers – to create 
effortlessly appropriate texts for the language level and practical or professional needs, that 
practice skills; and students – to accomplish communicative tasks, which involve meaningful use 
of the target language, especially language that is relevant to their communicative needs. 

The students' responses to these customised lessons were highly positive for two reasons. 
First, the lessons were appropriately tailored to their proficiency level and, more importantly, 
included target vocabulary—specifically military terminology—often absent from mainstream 
English textbooks. Second, the lessons were interactive and offered immediate feedback on the 
accuracy of their responses, enhancing the learning experience. 

Data Analysis 

The data analysis for this study was conducted using a quantitative method. Interviews with 
students were analysed to identify patterns in their perceptions and responses regarding the 
effectiveness of AI language tools in enhancing language proficiency. In addition, task-based 
language learning (TBLL) outcomes were analysed quantitatively by evaluating students' progress 
before and after using the AI tools in writing, speaking, and reading tasks. 

For each tool (Write & Improve, Speechace, Newsela, ChatGPT, and Diffit), students’ 
engagement, proficiency improvements, and the perceived usefulness of the tool were analysed. 
Scores for writing and speaking tasks were compared, noting any significant grammar, fluency, 
and vocabulary improvements. Speechace and ChatGPT-generated speech output were 
analysed for pronunciation accuracy and fluency improvements. The Newsela platform’s built-in 
quizzes were used to measure comprehension and vocabulary acquisition for reading tasks. 

The interview analysis comprehensively explains how AI tools support language learning in 
EFL and ESP contexts. 

Results 

The results indicated a significant positive impact of AI tools on students’ language learning, 
particularly in writing, speaking, and reading skills. The challenges encountered in the research 
process were technical rather than methodological: students had to schedule lessons in computer 
labs with Internet access. Also, it was anticipated that students would have had some prior 
experience using ChatGPT for personal use (e.g., planning a trip abroad), if not specifically for 
learning English. However, this expectation was unmet: all students heard about and started 
working with ChatGPT in the classroom, following the teacher’s instructions. 

The first research question (RQ 1): What AI tools can be used in the English language 
classroom to develop and master students’ writing, speaking, and reading skills? – This question 
has been answered above in the part of this article called Instruments and Procedures. 
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Research question 4 (RQ 4): What are the benefits of integrating AI language learning tools 
for students and teachers? – is indirectly answered by the students’ results, which prove the 
benefits of integrating AI language learning tools.  

• Students from the study groups who used Write & Improve showed noticeable 
improvement in writing proficiency. All students could monitor their progress thanks to the 
platform’s built-in software, which assesses and records students’ progress by grading their 
writing. All of the students increased the level of their writing by one level. It was very motivating 
for them to see that the level of their text was assessed from A2 to B1 level, for example. This 
improvement was especially prominent in students’ ability to structure emails on professional 
topics and essays, use appropriate vocabulary, and adhere to grammar rules.  

• Speechace helped students improve pronunciation and fluency, with students 
reporting an average increase of 20% in their pronunciation scores after consistent practice. 

• Regarding speaking, students who utilised ChatGPT for reflective practice on their 
writing and speaking tasks experienced a 25% improvement in writing and a 20% improvement 
in their speaking fluency. The adult military learners showed a very responsible attitude to 
practicing their writing skills for professional purposes, i.e., writing emails or reports on 
professional topics with improved structure, style, and text organisation. The tool's interactive 
conversations facilitated practice outside the classroom, increasing confidence in speaking tasks. 

• Newsela showed a strong impact on reading comprehension. Students' performance 
on reading comprehension questions increased by more than 20% after regular use of the 
platform, particularly in understanding the main ideas and specialised vocabulary within the texts. 

• Diffit successfully enabled the teacher to generate tailored reading and comprehension 
materials that met the specific language needs of military students, especially in ESP contexts. The 
personalised nature of the materials ensured a higher level of students’ engagement, a deeper 
understanding of the content, and enriched specialised military vocabulary. 

Overall, the AI tools enhanced student engagement, more effective self-directed learning, 
and substantially improved language proficiency across all areas tested. 

Discussion 

The findings highlight the significant potential of AI-powered tools in revolutionising EFL 
and ESP teaching and learning. They support some previous research that AI offers 
“individualised instruction that aligns with students' knowledge gaps, learning styles, and pace” 
(Strielkowski et al., 2025). The improvement in writing, speaking, and reading skills observed in 
this study corresponds to previous research on AI-enhanced language learning, which 
underscores the adaptive nature of AI in catering to diverse learning needs (Qiao & Zhao, 2023; 
Strielkowski et al., 2025). 

Through the teacher-assigned activities, students progressively shifted from relying on 
external (teacher’s) guidance and assessment to developing self-regulation, exhibiting increased 
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independence and confidence in their writing and speaking skills. More specifically, in alignment 
with Task-Based Language Learning (TBLL) principles, the process-oriented approach to tasks, 
which incorporates a reflection phase on language use, contributed to the positive impact of AI-
assisted language learning. 

Unlike some research on the effects of the automated writing evaluation and written 
corrective feedback provided by Grammarly on college students’ overall writing accuracy and 
errors (Barrot, 2021), our analysis of the effectiveness of Write & Improve platform contributes to 
the research field of EFL teaching: students’ progress demonstrated the effectiveness of this tool 
in providing immediate, personalised feedback that encourages independent learning and 
results in improved performance. This AI tool alleviates the pressure on teachers and empowers 
students to actively reflect on their mistakes and make autonomous improvements to their writing. 

Similarly, our research focuses on the effectiveness of Speechace and ChatGPT in 
supporting speaking and pronunciation development. It adds to previous findings on the benefits 
of Duolingo (Qiao & Zhao, 2023), Google Assistant (Chung & Bong, 2022), and Automatic Speech 
Recognition (ASR) technology of two language learning websites (Bashori et al., 2022). 
Speechace’s instant feedback on pronunciation mistakes motivates students to improve and take 
ownership of their learning, while ChatGPT facilitates conversational practice and offers a 
reflective approach to language use. 

The application of Diffit in creating customised ESP materials is particularly notable, as it 
highlights how AI can cater to the specialised needs of learners, such as military English. This 
tailored approach addresses gaps in traditional language learning resources, making AI a 
valuable tool in ESP contexts. 

Despite these promising outcomes, it is important to consider the limitations of AI tools, 
such as their occasional inaccuracy, as noted when using ChatGPT for material generation. 
Teachers must remain vigilant in reviewing AI-generated content to ensure its reliability, 
underscoring the importance of human oversight in AI-assisted learning. 

We cannot but acknowledge some of the limitations in the methodology, sample size, data 
collection, and analysis that may have influenced the generalisability of the results of this study. 

First, the participants are primarily military learners or civilian students who are being 
educated to work in the security and defence system upon completing their BA studies. This fact 
may not reflect the experiences of general English learners in different educational or professional 
contexts. 

Second, while interviews provided qualitative insights, the study primarily relied on 
quantitative analysis, which might not have captured the full complexity of students' experiences, 
motivation, and challenges in using AI tools. The study assumes that students’ improvement is 

https://creativecommons.org/licenses/by/4.0/
https://creativecommons.org/licenses/by/4.0/


  
 

 
 

	
109 

©Copyright 2025 by the author(s) This work is licensed under a Creative Commons Attribution 4.0 
International License. 
 

directly attributable to AI tools without controlling for other variables, such as prior language 
proficiency, motivation levels, or additional exposure to English outside of the classroom. 

Third, the study reports highly positive student feedback on AI tools, but factors like social 
desirability bias can influence self-reported data. 

Next, the study acknowledges technical challenges, such as requiring internet access and 
scheduling lessons in computer labs, which may not be feasible in all learning environments. 

Last, but not least, the study does not account for long-term retention of language skills, 
meaning improvements observed may be temporary rather than sustained over time. 

These limitations suggest that while the study provides valuable insights into the benefits of 
AI tools for EFL and ESP learning, the findings may not be fully generalisable to diverse learner 
populations. Future research could address these limitations using larger, more diverse samples, 
mixed-method approaches (quantitative and qualitative), and experimental designs with control 
groups to strengthen causal claims. 

Conclusions and Implications 

This study highlights the transformative potential of AI-powered tools in enhancing EFL and 
ESP language learning. Students significantly improved writing, speaking, and reading skills by 
integrating AI-driven platforms such as Write & Improve, Speechace, Newsela, ChatGPT, and 
Diffit. The findings underscore the ability of AI tools to provide personalised learning experiences, 
immediate feedback, and tailored materials, particularly in specialised contexts like military 
English. 

The study contributes to the growing body of research on AI-assisted language learning by: 

• Demonstrating measurable proficiency gains, with students improving their writing 
accuracy, pronunciation, fluency, and reading comprehension. 

• Showcasing the effectiveness of AI tools in self-directed learning, fostering learner 
autonomy and motivation through adaptive feedback. 

• Highlighting the benefits of AI for ESP instruction, addressing vocabulary gaps and 
providing customised learning materials that traditional resources often lack. 

• Supporting task-based language learning (TBLL) principles, reinforcing the role of AI in 
facilitating process-oriented language acquisition. 

While acknowledging certain limitations, such as technical constraints and the need for 
human oversight in AI-generated content, this study reinforces the pedagogical value of AI in 
modern language education. It paves the way for further research on optimising AI applications 
to enhance learner engagement and long-term proficiency in diverse educational settings. 
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The main conclusion is that teachers should accept the inevitable integration of AI tools and 
modern AI technologies that can and should be skillfully embedded in the modern language 
classroom. Blocking access to ChatGPT from school and university Wi-Fi networks and devices 
will not solve the issue of students spending more time immersed in the virtual world of their 
smartphones or other gadgets than interacting face-to-face with their peers, teachers, or family. 
Every language teacher must create a strategy tailored to their students' needs and preferred 
learning methods. As UNESCO Guidance for generative AI in education and research affirms, “a 
‘human-centered and pedagogically appropriate interaction’ approach” is required which means 
that “the use of the tool(s) should contribute to humans’ needs and make learning or research 
more effective than a no-tech or other alternative approach” (UNESCO, 2023). More teachers of 
those 24 percent from the British Council’s survey who have not used any AI tools yet should gain 
confidence, take advantage of the AI positives, and incorporate them in the EFL/ESP classroom. 
It is unrealistic to believe that AI can solve all daily educational, economic, or social problems 
youngsters and adults face. In the educational environment, it is still the responsibility of teachers, 
academics, educators, and policy-makers to guarantee that pupils and university students receive 
a well-rounded education that gradually builds knowledge, social awareness, and critical 
thinking. AI can assist and improve some aspects of education and prepare today’s students for 
the near future. AI is not a novelty; however, human interaction and engagement, steered by the 
teacher in the real or virtual classroom, will remain essential in the learning process. 

Suggestions for Future Research 

Although numerous articles have been published on the new technologies and their impact 
on the educational process in recent years, the presented research adds practical tips on applying 
AI tools in the English language classroom. Only a limited number of AI tools are examined here; 
therefore, further analysis would benefit the language teachers in the following ways.  

First of all, a comparative analysis of different AI-powered language learning tools, such as 
ChatGPT vs DeepSeek, Diffit vs Kahoot, Write & Improve vs ProWritingAid, and Speechace vs 
Krisp, could help determine the most effective tools for specific language skills, as well as those 
that are free to use by students. Research could investigate the potential synergies between these 
tools and how they can be combined to optimise learning outcomes. 

Another avenue for future research is exploring the use of AI in diverse educational contexts, 
such as large classrooms or small group classes (which was our case), and remote learning or 
hybrid environments. Research could examine how AI tools can be used effectively in these 
settings and what challenges may arise. 

Future studies could investigate how AI tools impact student motivation, engagement, and 
learning autonomy. Although this research confirms the improved motivation, involvement 
(especially among first-year students) and increased self-determination, understanding the 
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psychological and motivational factors behind successful AI integration could help educators 
develop more effective teaching strategies. 

Finally, future studies could focus on developing teacher training programmes to better 
equip language teachers with the skills needed to effectively incorporate AI tools into their 
teaching. Research could investigate which training strategies and resources most effectively 
address teachers’ hesitations and concerns about adopting AI in the classroom. 

By exploring these research directions, the EFL/ESP community can confidently embrace 
the unavoidable, further scrutinise and harness AI's transformative impact on language learning 
and gain deeper insights into the most effective strategies for integrating these technologies into 
educational practices. 
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